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ABSTRACT

School-based curriculum development (SBCD) has @w@erd as an alternative school management stratedy
has been an international trend since past ded#iereport reviews some articles from renownedianac journals that
are related to school-based curriculum developnerdbtain concise understanding into the theoretcal practical
implications of school-based curriculum developmenteducation context. First, this report startshwthe literature
review that is summarized the contemporary issii&B&D from a set of readings. Second, this repmgsents a situation
analysis of Taiwanese school of Melbourne whereléempnts SBCD, and some implications and reflectiais be
discussed in terms of analyzing school situatidanming professional development, improving assessrmethods and
implementing evaluation policy. Finally, this reparill conclude the theoretical, practical and fings to provide a set of
recommendation for the school principal to practohool-based management and improve consisteninithaitive

procedure for implementing the principles and psses of SBCD in School.
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INTRODUCTION

This Curriculum development has influenced by thregor change trends in school: influencing of gliation,
developing information technology and practicingrimulum innovation in educational environment &rthe past decade
[12]. During curriculum innovation and reform, sohdased curriculum development (SBCD) has beerawad as an
alternative strategy and as an international ttencentrally determine curriculum decision-makimges 1970s [10]. This
decentralized educational system was introducedustralia and New Zealand and then influenced socamralised
educational systems in jurisdictions such as Homgnd{ Taiwan and China [6]. In Taiwan, the teacheese also
empowered and encouraged to join the Scheme apdotiuce school-based curriculum (SBC) projects \iitancial

support from the Education Department since 20Q0s[9

The purpose of this paper is to investigate thedakehased curriculum development, in order to ecbatie
understanding of SBCD an observation was condustddthe Taiwanese School of Melbourne. This olgtan insight
comprehension of SBCD to provide some suggestionstife principal to draw an improvement on the icufum
development and administrative procedures in thadu Initially, the report starts with a reviewtbk literature based on
some researches and contemporary educational Jeuamal policies. Second, the in-depth situationlyasis of the
Taiwanese school of Melbourne will be analyzedxane the SBCD in practical terms in the school. @hthe reflections
and implications that are underpinned notions dfost-based curriculum development will be discusdadally, the
report will conclude theoretical, practical anddiimgs to provide some recommendations that carstagsncipals and

teachers to implement the principles and process88CD in School.
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The methodology of this paper draws from a rangi@erfiture sources to provide an overview of Kegmies and
common understandings surrounding the notion obalebased curriculum development. Sources inclugearch
reports, journal articles, books, critical commeiets and educational policy and curriculum docurseNloreover, this
report examines books and articles that appeatedarg were retrieved. During the analysis andimgitkey themes and
ideas from the SBCD literature suggested linksdditéoonal areas of literature. In addition, a sitoa analysis will be

conducted with the Taiwanese school of Melbournarpiementing observation and interviewing the pipal.
LITERATURE REVIEW

SBCD has prevalently applied in the different objess of schools, where might encounter some chgdle and

barriers. Some of contemporary issues and majongeeén SBCD will be summarized as following.
The Definition of SBCD

The term ‘school-based curriculum development’ (BBGs defined in the different ways in the litenayin
accordance with Bolstad (2004) involves schoolf stafking decisions about programmes of learningtfieir students;
that collaborative decision-making processes avelvied. As Marsh (2004) states the school is ent@drtbhe degree of
self-management to decentralize the certain areathiority, responsibilities and resources to aghihe school goals. In
addition, Skil beck (1984) defines SBCD broadlytththe planning, design, implementation and evatumatof a

programme of students learning by the educatiorsitution”.

According to Kelly (2004) several major principlage reflected on school-based curriculum developnfiest,
SBCD is a large measure of freedom for both teaahdrlearner, is an essential condition for cutaiqrovision in fully
educational system. Second, SBCD review the scas@ human socialised environment that developnitigiduals’
differentiation. Lastly, SBCD regards the role @athers and staff in developing, modifying, andpéidg curriculum that

suit the needs of individual pupil.

Skil beck (1984) designs a model for school-basedaulum development, as can be seen in Figuiei4;an
outline of actions to be taken in curriculum deyef®nt, conceived as a process of collaborative stnactured
decision-making. This diagrammatic representatibthe processes of curriculum making must be fretjyeeviewed as

a cycle.

Analvse the situation
¥
Define objectives
¥
Design the teaching —leaming programme
¥

Interpret and implement the programme

Assess and evaluation
Source: Skilbeck M. 1984

Figure 1: A Design Model for School-Based Curriculmn Development

After curriculum reform, the educators perceivegl ithportance of the SBCD decision-making to tha¢mrined
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by individual schools and teachers [6]. This treadiards decentralisation was primarily based onabsumption that

teachers’ involvement in curriculum development ldoenhance their level of professionalism and tesul

More relevant and workable curriculum innovationaunbers of educators supported for autonomy as¢heol
level because they perceived if the key decisiangetbeen made at the school level, that schoodbassmagement can
consistent with trends in school-based educationag@ment. It was widely believed that SBCD was @ated with
greater teacher autonomy, professionalisation &edpursuit of curricula better designed to meetdiwerse needs of

children and communities [6].
The Involvement of SBCD in School

For SBCD to work in practice, school needs différpaople with different positions to involve cumiam
development. First, the school principal shouldbhteke teacher consider what the curriculum shoeldtd how it might
fit with the curricula of the schools. The prindigaould provide both material and psychologicglmart to the teachers in
their deliberations and should prepare to explairthe community what they are doing while curricalinas been

developed. In this sense, the principal is notitk&uctional leader of the school, but the leaafénstructors [13].

Second, the teacher with empowerment, the roleadhers requires a redefinition from the SBC mamage,
teacher obtains a greater autonomy in decisionsatffiect the school. Moreover, the SBC program aoecoordinator
currently functon in a variety of different roléome are classified program coordinators as adiratiss with the ability
to hire staff and control their own budgets. Thag alassified as specialists or teachers who appatting and

encouraging the processes of curriculum developnpéantning and review within the schools [8].

Third, a participartory style of curriculum devetopnt necessarily involves students [10]. The sttglen
involvment is an essential element in SBCD procgsae Figure 2 illustrates, the student learningaue is depended
upon the connection between the development ofctlum, teacher and school that is collaboratedréate a suitable
teaching and learning environment for students. édeer, the idea behind SBCD is student benefitsieg from the
curricula that are taught and are developed spadifi for them. Based on a closely assessment efindividual
characteristics and needs and of the availableuress in the school and the development of speciiicicula will

generate the greatest benefit for the students [14]

Curmculum
Development

AN

§Student
Echooi E!.earning Teacher

Development Development

Source: Yang 2007

Figure 2: Connection between Curriculum-Teacher-Schol Developments, Pedagogy,
Learning & Teaching Resources

Last, the role of parent in school was one whictl haen generally restricted, but nowaday, the psireave

played very essential role in Parents and Teachsssciation. Parents may play intermediate roleveet school and
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student, due to parents increase communicationramadve decision-making in school [7]. The expandelt of parents
hinges on the ability to commit the time necessaryconsider educational, budget, and staffing issle addition,
Kennedy and Brady (2003) state that “parents wasee their chlidren do well and they invest tifeth in the school and
its curriculum to ensure that this happens”. Theeptl involvement also can assist teacher in cifig information,
preparing teaching materials, contributing classraeitivities and so forth. Therefore, the paremtbhance their involve-

ment in school to increase the degree of SBCD impteation in the school.

Besides school staff, sometimes parents, and so@etstudents, the SBCD tends to be non-specifiatalsbo
else might be involved in processes of SBCD. AssBal (2004) affirms that people outside the schda might involve
in the SBCD process in at least three ways: bemgsulted during a SBCD process; having direct imewlent in

curriculum deliberation, decision-making, and depehent; and being drawn on as resources for schbels are
developing school-based curricula.

The involvements that external people have beeractexised in SBCD processes include: boards stdes,
local communities, families, educational adviséosal groups or agencies, local businesses or indpsoviders, other

educational providers, or experts/mentors with ispised knowledge or skills, to name just a few [1]

The Challenges of SBCD

After implementing SBCD in school, there are sorhallenges for the practitioners , as Iwahama anddas
(2006) point out the five major internal problemiscarriculum development, 1) the professional kneaige about subject
matters, 2) social background of students, 3) ttiudes of learners, 4) teaching methods, ana&ining styles and the
way of learning. Furthermore, Li (2006) points there also are some challenges: 1) lack of cutrinudxperts and their
guidance, 2) shortage of resource for curriculumettipment 3) teachers are under-qualified to develchool-based
curriculum. Moreover, Caldwell (1993) also statesme inevitability of challenges bringing about schbased

management schools, there are summarised as below:
e Choice of parents will lead to an improvement ia tjuality of education, due to an inter-school cetition.
» Effects of recession and financial crises that Haglgo drastic cuts in head office person

« Empowerment of teacher and parents, especiallyrasudt of some parents’ involvements in curriculdetision-
making.

» Politics of education, for example different goveents have different perspective of education systdat may

impact upon the educational policy.

* A national imperative: an emerging national framekydoased upon economic considerations to guitiec-
based activities.

IMPLICATIONS AND REFLECTIONS

After conducting a situation analysis of Taiwaneshool of Melbourne, ongoing analysis of data frmultiple
sources and interviewing the principal provide mpoehensive picture of a school-based curriculureligment and
implementations some implications and reflectiolnat tapplied into Skilbeck’s (1984) design model $mhool-based

curriculum development which was mentioned aboue b discussed. This section includes analysirgagksituation,
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planning professional development, improving assess methods and implementing evaluation policfodswing.
Analysing the Situation of School and Consistent Qbctives

A situation analysis can not only identify studéfgarning problems but also recognise the schaugctives.
School-based curriculum planning is often initiaadthe recognition of some problems which existimgeaching and
learning environment, but the effects of the probbes the symptoms of an illness may not recogtssamifications or its
causes (Skilbeck, 1984). For example, Chinesengritibility in level 4 leaves alot to be desiredeasome deliberations
several reasons are put forward, there may ladinoWledge of teacher to teach writing and compasitir the lack of
clear evaluation policy on developing curriculunhisTexample shows the problem can be probed amidiedathrough a
situation analysis to find out the relevant infotima [10]. Therefore, the situation analysis is fbendation for decisions
to be made on actions to overcome the problems;hwvill be a logical starting to undertake schoaséd curriculum

planning [10].
Planning Professional Development for School-Bas&@acher

The school and its teaching staff have inadequdgyrafessional consciousness and abilities for SBThe
school needs to provide on-job-training and praotessevelopment courses to enhance the accreditatid qualification
of teachers. However, the teachers’ knowledge apérés’ guidance can obtain through the professideselopment and
educational training. Therefore, the professiomatelopment course has not only solved the unddifigdateachers’

problem, but has also obtained the expert’s guieléimough the courses.
Some of knowledge and teaching skills can be lehim¢he professional development courses[8]; [4]:

» Competencies in project management (especiallyntilae and lead a steering group in the schooheti

management, team management, presentation and atioddechniques)

» Competences in teaching individual subjects aneéginated LOTE programs on the upper level (themes,

assessments, culture of self-reflection, workirggtber with experts of the university)
« Competences in methods and didactics (team teadieisting with portfolio, gender mainstreaming)

» Self-competences (self-confidence in the fieldssdfool-development, how to handle struggles, howeep

someone’s own strengths)
» Interpersonal and intercultural competences (codlilture, working in teams, empowerment)
Improving Assessment Methods

The school should improve its assessment instruisrem methods. If school focus on curriculum, uion,
and assessment, that will result in the strong awpments in student’ achievements. Student leareifficjency is based
on teaching performance and strategy. Teachersfiléme different needs of individuals to modityeir teaching methods
by utilising the different assessment instrumeFRts: instance, the school has not clear understgnalout Victorian
Essential Learning Standards (VELS) which is a approach to curriculum from prep to year 10 [11} the school still
followed the previous assessment approach to mtsand assess students that will leave the studsstisnd others.
Therefore, the school leaders should coach teadmans to understand and implement a new assessnemiiasd.

A teacher should utilise an appropriate measuretoeitd and procedures for assessing students’'ipeaftce to assist the
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students achieving the new standard of learningsgoa
Implementing Curriculum Evaluation

Curriculum evaluation completes the cycle of cufien development and implementation [5]. Curriculum
evaluation is a process of information that enabiemrested individuals and groups to participate ispecific grogram.
For example, VELS provides a whole school currioulplanning framework; it also describes three cargerrelated
strands of physical, personal and social learniliggipline-based learning and interdisciplinaryriéiag. School plans its
curriculum and evaluation policy by following VEL®quirements that can enhance the students’ efietgarning to
enable its students to achieve the essential stel@arning standards [11]. So that school shamlslement the new
evaluation standard to assist students perceivediey should change or develop their learningetyias and methods to

achieve different learning standard.

Evaluation policy also provides a basis for decisabout the individual learning project, and hetipacher to
judge the effectiveness of their teaching. In adance with Kennedy and Brady (2003), the evaluatimtedures have
been suggested as below: focusing, preparing, imgaiéing, analysing, and reporting. Similar, Minystif Education and
Training Victoria (1991) asserts the first stepeehluation is that teacher should focus on difféation of student to
design the testing style for different groups afdsints. Second step is preparing and implementaagher should
determine what information, techniques and instmiha@re needed and when should implement an eia@iuat collect
the information from students. Third step is redaagdof evaluation, some cumulative record of indial progress
through the various stages of course of studydergsl. Fourth step is standardised tests, theokgyouping children in
different fields of study such as reading, mathésaind spelling, is to apply appropriate standadlitests. Fifth step is

diagnosis, checking the test results that can disgmweaknesses in specific processes or geneasl arechoolwork.

Evaluation is important for parents to know howithehildren are progression. In curriculum devel@min
processes, evaluation plays an important step iolevburriculum development cycle. The importanceseéluation is
measuring the effectives of teaching and learnkag. example, teachers have to propose some assmmt evaluate
students’ performances and outcomes, such as whalbe learning problems of achieving the learargets/objectives.
Should evaluation take in a particular situation@wHshould the evaluations be recorded? How shoesuilts be
communicated to children and to parents? Thesargigins should be followed by some actions to asiséslearners to
identify and solve their problems, so that the eaibn procedures are not the end of the SBCD peasethat might put

the things back to situation analysis step.
CONCLUSIONS AND RECOMMENDATION

In conclusion, the school-based curriculum develepncan serve as means to introduce a change g@biilpsand
make the school more adept at dealing with chasgiges. It can be a guide for selecting processowepnent tools, a
communication enhancement, a means to provide déreapgnition, a school indoctrination mechanismmethod to
introduce and expand the school’s autonomy, armiadation for determining ongoing training and depenent needs. It
is important to emphasize that it is not only fldgi responsibility of teachers but also the shagffdctiveness of

decision-making in the school.

As a result, there is a set of recommendationstter principal of Taiwanese School of Melbourne takm

improvements in implementing SBCD in the future.
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Understand what is the school’s current objectaed how to help teachers and staff understandiagsthool

currently perspectives
Ensure a consistent administrative procedure tadaasanfusing the people who are inside or outsidechool.

Collaborate with the teachers to pursue meansegitflity and autonomy that allow teachers to depeinore in-
novative SBCD

Implement more appropriate teaching sources abeétter support whole school change.

Interact with professional institutions or govermnbodies providing professional development caies®d edu-

cational training for teachers

Improve their assessment and evaluation competeeid techniques to reflect on the students legrain-

comes.
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